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Abstract 
This paper aims at evaluating the effectiveness of mobile learning and its impact on business English learning.  Considering the 
incredible extensive opportunities that digital technologies presently offer, in an attempt to diversify and improve the learning 
process we decided to incorporate and foster mobile learning into the teaching of business English within our students. Our aim 
was to improve the learning process by using the technology available at our fingertips, and stimulate learners to integrate self-
study into their busy schedule. 
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1. Introduction 
The international business environment is presently governed by the use of business English, which consequently 
led to an increasing concern about how we teach and learn business English. The current technological development 
has driven radical changes in our society, with the ongoing creation of new products and services, new means of 
managing business, new markets and investment opportunities, new social and cultural expressions, and new 
channels for people to communicate at global level.  
With the advent and large scale diffusion of digital technologies, new forms of training have gained momentum. 
Learning has evolved from traditional methods and has incorporated new tools designed to best fit learners' needs. A 
widespread form of learning nowadays is mobile learning (m-learning) which makes use of mobile devices and 
focuses on the mobility of the learner.  
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Generally, mobile learning refers to any form of learning mediated through a mobile device (Winters, 2006), 
which can take place anywhere, anytime and at the convenience of the learner. As researchers and practitioners have 
started to turn their attention to emerging technologies and their potential as a learning tool, various definitions and 
views on mobile learning have developed in recent years. Different attempts at defining m-learning have focused 
either on the mediating technology or on learner's mobility. Keegan refers to m-learning as "a harbinger of the future 
of learning" (Keegan, 2002), while Ally defines it as “the delivery of electronic learning materials on mobile 
computing devices to allow access from anywhere and at any time” (Ally, 2005). Some researchers view m-learning 
as being closely related to e-learning, as "an extension of e-learning" (Brown, 2005) or as a subset of e-learning 
(Peters, 2007). Another term coined to define technology that mediates learning on the move was 'wireless 
interactive learning devices' (Pea and Maldonado, 2006). Park states that "mobile learning refers to the use of mobile 
or wireless devices for the purpose of learning while on the move" (Park, 2011). However, as Walker contends, 
mobile learning is not just about the use of mobile devices but also about learning across contexts (Walker, 2006).  
The field of m-learning is constantly evolving and both previous and current research studies try to shed light on 
the features and attributes of mobile learning, while developing a consensual definition and framework that properly 
incorporate the shifting nature of new technologies, learner's mobility, and the unique opportunities it may offer to 
formal education environments (Traxler, 2007, 2010; Guy, 2010; Farley, Murphy & Rees, 2012).  According to 
Farley, Murphy & Rees an operational definition may be achieved if there is "sufficient understanding of the 
characteristics and affordances attributed to the term". Therefore, in an attempt to better label mobile learning in all 
of its variety, the authors are developing a new way of defining it, looking for a more comprehensive definition, a 
dynamic one, "drawing from a collection of characteristics that may change over time" (Farley, Murphy & Rees, 
2012). 
The most popular mobile devices consist of smartphones, tablets, laptops, media players, designed as small 
portable electronic devices, and meant to facilitate sophisticated ways of interacting and communicating. Current 
developments of social software and social networking have rendered mobile devices more pervasive than ever, 
especially among youth. Given the widespread use of mobile wireless devices nowadays, mobile learning is 
especially valuable for business English learners who are always on the go, as it offers them a flexible, easy way to 
practise at their own convenience. The wide choice of portable devices and mobile applications is currently changing 
the way learners improve their knowledge. M-learning provides students with the opportunity of transcending the 
limited space of the classroom, while enhancing learning effectiveness and developing greater autonomy. Therefore, 
a whole gamut of business English applications available for Smartphone, iPad, etc. has developed over the last 
years.  
2. Objectives of the study 
As Mike Hogan best states, 'we can’t be teaching tomorrow’s leaders today with yesterday’s methods' (Hogan, 
2013). Thus, considering the incredible extensive opportunities that digital technologies offer to the learning process, 
in an attempt to diversify and improve the learning process we decided to incorporate and foster mobile learning into 
the teaching/learning of business English within our students. Our aim was to improve the learning process by using 
the technology available at our fingertips, and stimulate learners to incorporate self-study into their busy schedule. 
3. Methodology of the study 
The study group consists of Romanian students that learn business English for the economic field at an 
intermediate level within the Faculty of Tourism and Commercial Management of our university. The research has 
been carried out on 100 students from the first year of study. As regards the gender variable, the majority of 
respondents were female (62%) and only 38 % male respondents. Age distribution across our sample varied, with a 
preponderance of students aged between 20 and 30 years old (46%), and 27% students aged between 40 and 50 years 
old. Most of our students are being employed while complementing their education, both full time and part-time. 
The research was carried out during the academic year 2013-2014, and by means of a questionnaire, we first 
assessed our students' interest in mobile learning, their actual knowledge of the notion of m-learning, what portable 
devices they owned and used more frequently. Other items of the questionnaire inquired about their main purpose in 
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using mobile devices, whether they have wireless connectivity, if they use electronic workbooks or other educational 
applications, what kind of learning methods they prefer (traditional vs blended learning). Students' interest in mobile 
learning was measured with the help of 3 items which inquired about their previous knowledge of mobile learning, 
the meaning of m-learning, and how and when they got accustomed to it (item with free answer). The next items 
targeted at gathering information about their mobile devices, internet connectivity, and operating systems. An item 
with free answer was provided to ask about the most popular applications they used.  
Then, we presented students with the great variety of online resources, online workbooks, iPad, iPhone and 
Android mobile applications designed to enhance business English learning on the go, and encouraged them to 
practise anytime, anyplace through their mobile devices. Throughout the whole teaching/learning process we 
observed and assessed students' knowledge in order to see if mobile learning was beneficial to them, we considered 
its advantages and drawbacks, and evaluated the impact m-learning had on improving business English skills for our 
students when used autonomously or teacher-driven.     
4. Results 
When asked about m-learning and their opinion on the matter, some students looked at first a bit confused as they 
were not accustomed to the terminology. However, after considering the question, 60% of respondents gave positive 
answers when asked if they had previous knowledge of m-learning. Still, 96 % of students identified 'the use of 
mobile devices for the purpose of learning while on the move' as referring to mobile learning.  
As regards the devices they own, 65% of students possess more than one mobile device, laptops and smartphones 
being the most popular (laptop - 76%; smartphone - 70%; tablet - 25%; and other devices - 9%). As we can notice in 
the table below (Table 1), the devices that students use are smartphones (46%), followed by laptops (39%), tablets 
(9%), and other devices (6%). Moreover, 80% of respondents have an internet connection for the devices they use.  
 
Table 1.  Devices students use most frequently 
 
Device Percentage  
Smartphones 46%  
Laptops 39%  
Tablets 
Other devices                                     
9% 
6% 
 
 
Concerning students' main purpose in using their mobile devices, socializing and communication were the 
preponderant answers, followed by learning, homework, games, personal development, and e-commerce, as can be 
seen in table 2 below. The most used applications are social network apps, such as Facebook, Twitter, LinkedIn or 
Instagram. Mobile devices are also preferred as the main tool to access and share information (95%) as compared to 
traditional means (printed books, newspapers, libraries, etc.). However, only a small percentage of students (31%) 
use educational apps and 78% always look for applications free of charge.  
 
Table 2. Students' main purpose in using mobile devices 
 
Purpose  Percentage  
Socializing 39%  
Communication 25%  
Learning 
Games  
Homework 
At work 
Personal development 
E-commerce  
11% 
8% 
6% 
4% 
4% 
3% 
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An encouraging number of students (93%) answered that they considered m-learning a likely beneficial learning 
tool, and were interested in using it, especially as some of them (44%) expressed their intention to pursue their 
academic studies upon graduation.  
5. Discussion 
The results of the questionnaire show that mobile devices are quite popular among our respondents, which 
assured us that students possessed the means necessary to enroll in a mobile learning experience. Also, their interest 
in digital technology and mobile devices managed to ease our attempt, and paved the way for a promising outcome. 
Although they hadn't tried using educational software previously, students showed great interest and took into 
consideration the advantages of using m-learning in order to improve their knowledge of business English.  We may 
also assume that their willingness to engage in this task is closely related to their age (see Table 3 below) and the 
fact that the youth of today are strongly connected to state-of-the-art technologies and many of them are quite hi-tech 
learners. It goes without saying that lack of ICT skills among our students would have considerably burdened our 
attempt.     
 
     Table 3. Age distribution 
 
Age Percentage  
< 20 3%  
20-30 46%  
30-40 
40-50 
< 50 
11% 
27% 
13% 
 
 
Although students' previous mobile learning experience was quite limited or in certain cases virtually non-
existent, they showed enthusiasm for the project and considered m-learning a flexible and easily available way of 
enhancing their knowledge of business English.  
Lectures also included online resources, audio and video presentations, podcasts, the use of electronic 
dictionaries, digital workbooks, etc. Activities were designed such as to encourage and engage students in active 
roles, aiming to improve English language skills effortlessly, by asking learners to talk freely about real-life 
situations. The teaching process was student-centered while the role of the trainer was to stimulate, help and involve 
students to interact as much as possible. As learners' business English skills started to improve, they felt motivated 
and encouraged to practise on their own, and accessed various business English applications available on Android, 
iOS or Windows platforms.   
Learners stated that podcasts proved to be a real asset in improving their listening and speaking skills, as they had 
the chance to get greater exposure to authentic learning materials and listen to native speakers of English. Their m-
learning practice included the use of various applications which targeted different skills: speaking, listening, reading, 
grammar, irregular verbs, English tenses, idioms, etc. Learners particularly appreciated video-based interactive 
business English apps that focused on business skills such as meetings and presentations, negotiating, telephone, 
interviews, socializing, marketing, etc. (see Table 4) 
Apps created for the study of the English language are generally divided into several practice sections that include 
quizzes, vocabulary, grammar, speaking and listening. For example, Business English app, developed by Exam 
English Ltd. and available on Android platforms, is designed for intermediate level and consists of listening and 
reading topics, business vocabulary, grammar sections, practice tests, and a scoring system. 
Learners appreciated the diversity of applications and resources created to improve business English learning, the 
fact that they could adapt the practice to their level of knowledge, by choosing between apps for beginners, 
intermediate or advanced. In addition, the scoring system was considered a great advantage as students could assess 
themselves and monitor their progress.    
Another app that students enjoyed using was Speak Business English, developed by Language Success Press. The 
app teaches idioms and expressions related to work, includes 30 lessons on topics like running a meeting, talking 
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about financial issues, negotiating, politely disagreeing, talking about a new project, and it also contains quizzes. It 
provides learners with an effective way to develop vocabulary and pronunciation, the opportunity of listening to 
native speakers, as well as recording yourself and playing it back.  
The apps listed in the table below (Table 4) were selected by our students as the most frequently used applications 
during their m-learning practice. The reasons why they preferred some particular apps were various and quite 
different among the whole group of learners, and were closely related to the distinct needs each learner experienced. 
For example, learners who needed more practice with their grammar chose the English grammar app that suited 
them best, while others were more interested in video-based business English, business idioms or developing their 
speaking skills. Therefore, we couldn't rate the most or less successful application as some of them focused on 
different skills or addressed different needs, but we assessed the overall outcome and feedback from our students. 
 
     Table 4. Apps preferred by our students  
 
Android iOS 
Learn English by Listening Business English Free 
Learn English Grammar Real Business English 
Speak Business English 
English Tenses 
English Reading 
Practice English Grammar 
English Grammar Ultimate 
Business English Free  
Business English Skills 
Business and Life English 
Business English Pod 
Speak English 
English Test Package 
Business English Power 
Idioms 
Grammar and Practice for 
Business 
 
While practising their English on the move and at their own convenience, students expressed their opinion on the 
matter. Therefore, we were able to gather some pros and cons regarding mobile learning and its impact on business 
English training within our students.  Here are the main points our learners made regarding their mobile learning 
experience: 
 
Advantages: 
x Interactive applications 
x Diversity of resources  
x Listening to native speakers of English 
x Improves pronunciation, speaking and listening skills 
x Flexibility and autonomy for the learner 
x Learning on the go 
x Increases learner's confidence 
x Scoring system - immediate feedback 
 
Disadvantages 
x Some applications require constant internet connection for audio streaming 
x Limited battery lifetime of the device 
x Small display and keyboard 
x Some  applications are not entirely free of charge 
x Limited storage space of the device 
x Lack of human contact 
 
The analysis of the data we gathered during our study indicates that students are more receptive to learning 
materials in digital format than to traditional textbooks or lectures. The on-going assessment of our students' 
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progress showed an improvement of their business English skills and more willingness to work on their own 
initiative.  
Learners' feedback was really valuable as it showed us the advantages and drawbacks of mobile learning 
integrated into business English practice, the extent to which we can make use of it within the teaching/learning 
process. However, besides the many advantages of mobile learning, there appeared to be some limitations that have 
to be taken into consideration. Although students enjoyed practising at their own choice, they regarded mobile 
learning as an additional tool to their training and not as a method of learning on its own. Therefore, considering the 
given results and the feedback received from the students questioned, we reached the conclusion that for the time 
being mobile learning stands for an excellent help in the teaching/learning process, as a stimulating form of training 
that may work hand in hand with traditional education.  
Taking into account the benefits that m-learning and emerging technologies can provide to education, we think 
that further research on the matter is necessary to investigate its full potential and all possible applications.   
6. Conclusions 
The present research is based on the premise that teaching/learning strategies have to be permanently adapted to 
learners' needs. Given the current technological innovations, the fact that students are now hi-tech learners more than 
ever before, that mobile devices are the norm today, we consider that m-learning integrated into the study of 
business English stimulates learners' involvement. Moreover, our attempt to better accustom our students to m-
learning proved successful, taking into account the positive feedback we had during the whole academic year. 
Although researchers are still exploring the implications of m-learning in all educational fields, and there are 
different views on the matter, our study proves that traditional teaching/learning strategies corroborated with m-
learning practice have paved the way to an effective improvement of our students' business English skills. Therefore, 
our paper aimed to show that m-learning incorporated into the teaching/learning process supplements and enriches 
long-established learning methods, makes learning more accessible and flexible, and enhances learners' autonomy.   
The use of digital technologies had a particularly significant impact on business English learning within our 
students, and confirmed that students did not just socialize online, but they also improved their business English 
language knowledge, while incorporating m-learning tools into their practices, as an instrument of continuous 
training in both their professional and private life. Consequently, we believe that m-learning boosts learning 
effectiveness, the transfer and share of knowledge, learners' confidence and interest alike.  
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